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the concepts that they are learning as part of their course. They design these 
materials specifically for mobile devices and fellow students have instant 
access to this material to take away and use on their own mobile device via 
the hub.  
 
The Information and Computer Sciences Subject Centre of the Higher 
Education Academy subsequently funded a further small project, “Bluetooth 
Support for Computing First Years “, to explore how the technology could be 
used to provide pastoral and organisational support. The system ‘broadcasts’ 
a variety of content, administrative and pastoral support, revision and study 
skills and evaluation and monitoring material. The content can be stored on 
students’ devices indefinitely, facilitating opportunistic learning off-site. 
 
The system has passed technical trials and is now being field tested to 
establish usability, performance and potential learning gains. The focus of the 
subsequent evaluation in spring 2007 will be the learner experience and will 
use techniques developed for the EU m-learning project designed to elicit 
authentic, timely and appropriate evaluation, in keeping with the ethos of the 
project. Issues of acceptance by staff and students will then be looked at, in 
the expectation that identified good practice will then become embedded. 
 
Kukulska-Hulme, A. & Traxler, J (2005). Mobile Learning: A Handbook for 
Educators and Trainers (F. Lockwood, Series Ed.). London: Routledge. 
 
Traxler, J. & Riordan, B. (2005). The Use of Targeted Bulk SMS Texting to 
Enhance Student Support, Inclusion and Retention 
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This paper will discuss issues in designing community and social spaces for 
NGO micro credit workers and interested parties who utilize information and 
communication technologies. A project environment, ‘Overcoming Poverty’, 
will be presented where the common learning goal is to access and engage 
with micro credit resources (experts, cases, resources) and tasks (reflective, 
interactive, and creative) designed to develop capacity building. A wider 
sense of the network that surrounds capacity building throughout different 
contexts will also be explored. In particular, this paper will be of interest to 
practitioners and researchers interested in designing constructivist learning 
environments, as well as managers who are involved in supporting, 
facilitating, and connecting learning communities. 
 
As can be expected certain problems exist in developing training initiatives 
for capacity building. These include:  
- Training personnel with varying organizational goals and epistemological 
beliefs about what is understood by poverty, development, and empowerment 
and what these understandings signify across different contexts 
- Finding and maintaining development opportunities in resource depleted 
economies 
- Educating those people currently living in poverty about quality of life as a 
means to scripting a more sustainable future for themselves 
 
Supporting learning and performance through (a) informal non-training and 
(b) formal training solutions is at the core of the practice of educational 
technology. Through the emergence of pervasive social computing tools that 
feature in the ‘Overcoming Poverty’ project environment (for example, open 
source learning course management systems, blogging, vlogging and wiki 
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spaces), a third area is co-emerging: the creation, design, and sustainable 
support of learning communities. Moving beyond the usual vagaries of 
‘communities of practice’, learning technologies for the social network 
generation bring about the existence of a portable collective identity that can 
be transferred from locality to locality, taking shape in different forms of 
volunteer activity across the divides of region, class, gender, and citizenship. 
 
In designing and supporting learning communities, the emphasis is to support 
people in their self-chosen initiatives of learning and their building of new 
social networks while strengthening their existing ones. In one sense our 
project space is competing with other usenet (news) groups who maintain 
informal online communities of practice for volunteers working in the area of 
micro credit. However, we see our space as complementing existing spaces 
wherein resources for capacity building can be managed through the use of 
interconnected open source software with other volunteers in the greater 
learning community.  
 
This paper will finish by showcasing learning examples, both successful and 
unsuccessful, from the ‘Overcoming Poverty’ network whereby learners have 
been repeatedly exposed to ambiguous and complex problems found in cases 
supplied by volunteers via text-based blogs and video-based vlogs. During 
case analysis, guiding questions found in the project environment encourage 
learners to face risks and move toward specific action enabling them to cope 
with the circumstances that may challenge them in their future practice as 
volunteers. Case-based reasoning which develops tolerance for ambiguity and 
the ability to make timely and effective decisions despite incomplete 
information, unclear problems, and uncertain consequences will also be 
presented.  
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“Information Technology (IT) makes a ‘world of difference’ in the sense that it is 
important in the contemporary world, but I hope that we can use IT to support a 
world of ‘difference’, where diversity is respected” (Walsham, 2001) 
 
Virtual Learning Environments [VLEs] have become widespread among 
Higher Education Institutions [HEIs], in a context of increasing cultural 
diversity of students.  Such diversity can enrich student experiences, and 
learning technologies can facilitate cross-cultural communication.  However, 
the benefits of diversity are not guaranteed, raising the question “How Can 
VLEs be Chosen and Configured to Accommodate Cultural Differences of 
Students and Bring Value to their Learning Experience?”  
 
This paper reports on the experiences of a culturally diverse group comprising 
British and international postgraduate students at a UK university.  Two 
VLEs are used: Moodle, used for a non-assessed induction activity; and 
Blackboard used for most modules on their programme.  Walsham’s work on 
Information Technology (IT) in a global context, has provided an inspiration 
for this study, particularly two of his final observations: that ‘there is a need 
for more in-depth interpretive case studies or action research projects on IT in 
a global context, in order to surface the rich human issues’ [p. 247], and that 
‘the limited research on groupware in multicultural contexts tends to identify 
cultural differences as a ‘problem’’ [p. 249]. What constitutes a multi-cultural 
context is at issue: the class can become the site for cultural production 
(Hewling 2005). 




